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o A7l whel edojaake] A 24 Q1 how to teachdl] thgh 2237
< Wk Zow ddkEn AAZ Al S B 20229 AN wSag el S
8 5 7HE<Ql deep learningS EiE 3t Alsqt = Y B ST £l
ZHa Ju S, A SHoAME aFE =2 719l personalization¥}
Experiental Language learning®] 4|4 2?21 project-based learning activity7} E4)| *]
Sonl, e, 2 Bk SHAE 24491 Hzolt ol opiel, Al b
of tigk A8 (practicality)S =L AoW, FTIFAARRL 7| WAL X Hrke] A2
o] g3l B4 0 & jtem facility, internal consistency, item discrimination, concurrent
validityol] #HE £350] A4 | AS I&l] £ 5 itk vpHere® 2024 tjH]
Z 549 st A SRER i@ SAlolth Al o] AL
© WA Joje] -4 Q49 linguistic competence®l] tgh o]Fl|E 7|Ho 2 SAYE0]
gaH o o] ShES FEAOE v 4 %S how to teacholl TIgh 7S 2
of it} whebA] How to teach M52 lesson Plan Sl A linguistics®l] T3l 7] 3% 7HLj
1 marked/unmarked rule - school grammar?] A} 7153 &80 B Tdo] Ysgto
w8 Yol wALS] directions®l] T3 misunderstanding®] W speech act®]
illocutionary actol] thgt o|3lje] H A& ZFxshHA A oA AAH oJAlAE

sl ok 2e St Slth

on 1o i opok

istening strategy©l| ﬂ]ﬂ predicting strategy©} unknown words®ll T}t avoidance
strategy7]- =A| o] evidence 7 2.2 data-procesing= Q75 wito] =4 H AUtk
=8 92 deep learnsing= 91%F 1A EH5 O 2 personalization} project-based learning

activity(experiential learning activity)”} &4 At} 11H- syllabus®] =302 2 A
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02 | 2014~2024

S Joluse 24 3

1

hincs
o

e 73 &4 99
=3 7. 37} integrative testing/inter—rater reliability
9014 T3} 8. Aol £E o] 9 ¢lo] A | interlanguage: overgeneralization
3 9. 27 A= peer correction(editing / feedback)
=3 10. 7] A= think aloud technique(data) / inferencing
a0 4eas 74 Inte?a.ctio.n HypO}thesisi s.y.ntac.tic
modification / lexical modification
2015 = 3. H7} item discrimination / distractors
e 4. 3] A= transactional & interactional function
T3 5. 87 A% extensive reading
=% 1. d=F strategies
2016 =& 3. A4 & Jigsaw
T3 7. 9= JFEA World Englishes
& 1. 78 Frt portfolios
2017 =3 6. 817 A=k skimming, scanning
=& 7. 9 A= minimal pairs
3 1. 93] A= incidental
2018 =3 3. g5 1y flipped
T3 7. 2910 5 o2 zone of proximal development
3} 1. Learning Styles kinesthetic
2019 =& 2. 5% H7} cloze
3. ke FEw elicitation
3} 1. Vocabulary Teaching depth
3} 2. Curriculum Design/ .
needs analysis
9020 Learner—centered Classroom
3} 3. Speech Style formality
3 1. Textbook Evaluation — .
Authentic Material authenticity
2021 l'ﬁ:f%} 1. Textbook adaptation realia
3 1. H7} reliability intra—rater
9022 3} 1. Assessment priniciples washback
3} 2. Teaching approach integrated
& 1. Second Language backsliding
Acquisition
2023 3} 4. Computer Assisted computer adaptive testing/
Language Learning (CALL) | computerized adaptive testing
3} 1. Teacher Development action research
3} 1. Principles of language practicality
assessment
2024 #3 2. Grammar & vocabulary sailience
teaching
#3F 1. Speech act illocutionary

24 20258Md% AFodol FEwUALA gy



[AY] &3 2. &3 24 conversational move /clarification request
Comparing Textbook A with Textbook B
2014 | [BE] &3 3. 4] &4 and identifying the one the given directions
requires
[BE] & 6. #9 A= input processing: structured input
[AF] & 1. 74 531 AN Write two lesson objectives
Find student’s uptake and identify the
2015 [AE] £3) 2. Uptake®} QAL AZE Ak communication  strategy(circumlocution)
the student uses
_ B . Choose the most suitable CMC tool and
[BE] ¥3 1. CMC Learning ;
write the two reasons
_ - 1 { k: inguisti
[A®] 23l 12, 3Abe] o= Classroom feedback: recast & metalinguistic
feedback
] ] Testi civles: reliabili hentici
[A%] 28 13 Wrbe] g est}nfg principles: reliability / authenticity
/ validity / washback
2016 Needs Analysis & tfoli f ti
(BS] 2ot 1. a7 24 SdwH} eeds Analysis & portfolios as formative
assessment
[BE] & 3. AgA| A7 27] A= Schemata & guided writing
[BE] & 5. A4 4 A94 A= Inductive & deductive instruction
} - ; The type of validity within the context of
[AF] %3 9. o= Bg= e P v W
criterion—related validation
} - The type of form—focused instruction
[BH] 28 1. EHA=(FFD) P
0017 and evidence
} - . . The reason to adapt the materials, and
[B¥] &3 2. Material Adaptation . b
techniques
[BE] & 4. 2] PAH(Negotiation of . _ .
Meaning) meaning—negotiation strategies
Task—based syllabus which mainly focuses
[A]] 3} 10. W=2E(Task—based Syllabus) | on communication, not grammatical forms
separately
Diagnostic test which is to diagnose how
2018 | [AE] #3 13. 2 H7H Diagnostic Test) | ready the student is for the upcoming
semester
Choosing an activity which is to use the
[B&] 3 5. Grammar—based Activities | target phrase by exchanging their real
information in groups
} B . The type of negative transfer and TWO
[A3] %3} 11. Negative Transfer P &
examples
} - e TWO categories that the teacher did
[AE]] &3} 12. Test Task Specifications & ’
2019 NOT follow and evidence
_ - T i h h NOT
(A®] Bl 14, 27] A% . WO suggestlons.t at teacher does NO
implement and evidence
} - L . THREE strategies the student used and
[B¥] &3} 4. Communication Strategies &

evidence




w
ot
e

&}

4. Communication Breakdown /
Lexical Modification

Identifying a response and explaining
how/identifying a reaction to response
and explaining

2020 | [BHE]

i

3}

[}

6. Testing Principles —
Multiple Choice

Identifying TWO incorrect steps in test
development / supporting the answers with
evidence

w
o
e

3}

e}

10. Assessment — Evaluation
Criteria

Identifying TWO evaluation categories/
providing evidence

[A¥] F3F 8. Assessment — Evaluation

Criteria

Identify the component that the teacher
focuses on in each presentation session
/ support your answer with evidence.

Identify ONE oral language
achievement standard and ONE
written language achievement

input modification

AZ] #3 9. Lesson objectives :

[AR] 2d ! standard / explain how each
achievement standard is addressed
with evidence.

Locate ONE utterance that reflects NS's
} - . . rammatical adjustment to his speech
[A3] 3} 10. Comprehensible input / & ! P

and identify its adjustment type. /
explain how it functions in the given
dialogue.

2021 | [A®]] &

&}

12. Corpus—based activities

Identify ONE corpus—based feature
described in <A> for each dictionary./
provide evidence for each feature
that you choose.

Fill in the blanks (1) and (2) with the

information transfer &
partial dictation

B&] +3 6. Assessment: . )
(B w2 ONE most appropriate word./ explain
Self—assessment (the use
. how the teacher solved the problems
of checklist) ) ) .
encountered while using the checklist.
[BE] £3 7. Interlangauge Identify the developmental stages where
developmental stages S1 and S2 are with evidence from <B>.
} B . Identify TWO instructional techniques that
[B¥] ¥3 8. Teaching cultures: culture Y i ) d
. the teacher implements in the lesson
capsule & culture island . . .
plan, with corresponding evidence.
} B . . . Identify the item technique used in
[BE] %% 9. Teaching listening : Y q

Sample Item 1 and Sample Item 2.
explain why the teacher used both item
techniques with evidence.

26 20258Md% AFgol



3} 8. Processing approach

M

Identifying TWO periods focusing on
both types of processing.

3} 9. Strategies—based
Instruction

M

Identifying TWO strategies and
supporting your answers.

3} 10. Teaching cultures

M

Identifying ONE face behaviour and
explaining.

Identifying the ONE most appropriate

[BE] 3} 12. Online learning .
app and explaining it.
2022
} B . Identifying TWO cohesive devices and
[BE] 3} 6. Cohesion and coherence . .y & .
providing evidence.
} - .. Identifying ONE essential feature of the
[B&E] +3} 7. Genre—based writing approach ving ..
target genre and explaining the answer.
} - . . .. Identifying ONE test and explaining your
[BE] £3} 10. Teaching (Testing) writing yins P g
answer.
[B&E] &3} 11. Types of corrective feedback/ | Identifying the option of focus on form
Focus on form used and supporting your answer.
} - .. Identifying lesson objectives and explain
[A¥] +3} 8. Lesson Objectives ving i J. P
your answers with evidence.
[AE] 3 9. Group roles & Teaching |Identify the role and the tool. Then,
Materials explain your answers with evidence.
} - Identify the developmental stages and
[AE] ¥ 10. Interlanguage .y P i ) &
explain your answers with evidence.
[AE] #3 12. Cultural instruction and | Identify the TWO steps from <B> that do
activities NOT correspond to the suggestions.
2023

3} 6. Classroom Observation

Identify the TWO problems Ms. Hong
asked for Mr. Park’s advice.

8} 7. Teaching Writing (Revision)

M

Identify the TWO categories Jinhee
revised in the second draft and explain

how she revised the categories.

3} 10. Teaching Vocabulary
(Collocation & Grammar)

M

Identify ONE aspect that each teaching
procedure focuses on, and explain.

3} 11. Multiple—choice items
(revision)

Identify the ONE most appropriately
revised item and explain.




[A3] &3} 8. Listening strategy

identify the listening strategy form <A>
Minji and Dongho applied to their
listening process in <B>. Then explain
your answers with evidence from <A>
and <B>.

[AE] &3} 9. Personalization &
experiential learning

Identify the activity in <B> that the
principle has been applied to. Then
explain your answers with evidence from
<A> and <B>.

[A3] ¥3} 11. Syllabus

Choose the TWO components in <B> that
do NOT correspond to the teachers’
ideas about their syllabus. Then explain
your answers with evidence from <A>
and <B>.

[AZ] %3} 12. Instructional tools

Suggest the ONE most appropriate tool
in <B> that satisfies their needs. Then
explain your answers with evidence from
<B>.

A= | 2024
[B¥] ¥3) 6. Multiple choice item testing

Identify the TWO teachers in <B> whose
intepretation is NOT correct. THen
support your answers with evidence
from <A> and <B>.

[B&] &3&F 7. Task modification

Identify the TWO factors in <A> that Mr.
Kim addressed to adjust the difficulty of
the original task in <B>. Then explain
how each factor was addressed in the
adapted task. with evidence from <A>
and <B>.

[B¥] &3 10. Cultural Learning

Identify the ONE teaching content that
Ms. Kang incorporates and the ONE
teaching principle that she does not
conform to her lesson sequence in <B>.
Then explain your answers with
evidence from <A> and <B>.

o
ol
i
oX
—
=
of
2
Lo
&
off
E (
e
ot

Fill in the blanks with “unmarked” or
“marked”. Then choose the TWO stages
in <B> that do not correspond to the
teacher’s beliefs in <A>.
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Analysing the model lesson, finding out
a strong point and a weak point and
suggesting two solutions

£
o

2014 | [BY] & 2.

Analysing teacher’'s log and students’
comments/ finding out a strong point of
the lesson with two reasons/identifying
one problem with the lesson and suggesting
two solutions

[B&] &3} 2. Authentic Materials/Error

2015
Feedback Method

Picture—cued substitution drills & display
=23 | 2016 | [BE] i3 8. Teaching Techniques Q/referential question/personalizing/
explicit correction & repetition

[BE] &3} 8. wirfe] dAdo] w2 wAl 299] | Identifying and comparing the roles of

2017 - i
o] the teacher in each class

[BE] &3} 8. nlA} I 74312 ¢J3}h Action | Explaining and comparing how the teacher
2018 Research®  Senior Teacher2}9] [in each class manages the classroom
Consultations EHZE 3F ¢ #& | with evidence from the text

[B¥] 3} 8. A} Reflectionol] 7|¥¥3}e] | Identifying and explaining applied or
2019 Workshop for Teacherol4] #|A|3F | missed elements from TWO teacher’s
84050 4HAEAY oFF lesson with evidence from the text

FouEE Fa AF

» "Principles of Language Learning and Teaching;(Brown) (6th Edition)

» "Teaching By Principless (Brown/Lee) (4th Edition)

» "Practical English Language Teaching;(Nunan)

» MTask—based Language Learning and Teaching;(Ellis)

I'The Practice of English Language Teaching;(Harmer)

MHow to teach’ seriess(Longman): listening/speaking/reading/writing/assessment

 Manguage Assessments(Brown) (2nd Edition)



127 : Basic concepts |- 59| o] &4 w7S SAHOE [1~2€ AA AA]

1. 7] ©]2%HZ 87, Build—up | Part I, Build—up Il #dF, $9-
KEY_TERM &-2--
O Zel=3x % 712 Overview & Point-up Session
=2 TR 3 nHA RS o]E4 Eue AAdEE A
27 o R wSE] 71ENE I AR = gl gk o] 29 o]alE Ao
= gt mpA et 25 9e) o)k vl W89 F9 key-terms U] FHH
13l W2 Al Jo]7kE Point-Up session®] Fo] 2T,
 Build-u :]o] S22 EAo]| ue} 7} chapter ko] Ay wgs o g nSE
-Cﬂ Z 1%5 aE 4 1o A9 =8 topicol]l $ -2 basic conceptsel] T
AEE ot ofe Aol
* Online 7} ofﬂlne-J el 7ro]Z Review$} Preview’} &% 02 ZdJr|o] x4
o] A5 71 wSE NS sk dl v EHA Q1 Aol
@ "5 A : KWL chart(preview<} reviews $]3F ¥HA4) / online 742

011

@
QAN E A FHERE ou|wA}
- Qo) W Bl ol m el Tiet Adolslel AelE AAH O st
RN
SRR Aol tuls) F)Rol2 S Aelsla Ae lulal

@ A : ke JojuSE New Build-up I 1, 529 KEY-TERM ;(*Hz-Z}, 2024

Fo mao] W sfdols] F4: dolmse] ol Erjst siixl Wsl, A
A 2 EVAE

1% Pari [ Qo155 2 8% 79/ 2900 55 53 1

27 Al 2ol &5 mA I

3% <lo] w4 3 Fdlo]

4= Formative Test

55 g5AF el H o dER 7Nk &
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1. Read the conversation and follow the directions. [2 points]

T1:

T2:

T1:

T2:

T1:
T2:

T1:

T2:

T1:

T2:
T1:

T2:

Ms. Park, I hear that the provincial office of education is going to implement an
Internet-based interactive English speaking test next year. What do you think?

I think they’re going in the right direction.

But, you know, I'm not sure if we have enough human and material resources at the moment.
Right. In order to develop such a large-scale test, we need to have test writers, raters, and
item banks.

Well, how would the office of education prepare for this in the short time available?
The good news is that they’re going to roll out pilot testing next month, starting with a small
number of voluntary schools.

Oh, I see. But I'm still wondering how they’ll secure the resources necessary for full
implementation.

It seems they’re going to recruit staff and technicians for the test centers while completing
several preliminaries.

Good. I guess in the mean time they can train teachers to write test items in order to
construct the item banks.

Right. T also heard the office of education has already laid out solid plans for that.
That’s good to know. Then we’ll be able to measure students’ English speaking ability more
effectively from next year.

For sure. It’s a step forward for all of us working in English education.

Note: T = teacher

Fill in the blank with the ONE most appropriate word.

In

assessment or test usefulness, which is technically called

the above conversation, the two teachers talk about feasibility in the process of developing

a large-scale test. The issues they discuss are related to one of the principles of language

34 20258hd% A

ofl

ol TeuAYEAE ol




6'}-?41/]4% oé]cg' Hﬂx_ﬂ Oﬂ/\ol— Zé%%
FolugE AY 7199 24 60%
[ AT
practicality
v EAAA R AT
9~10¢¥¢ AA Ro)3A} 53] <AZ> 9¥ practicality
SR 3ol FAME Alol= 35



7]

-

(m]

o]

2] 7]

=

ot

A% 4R )27 (15 E)

Read the conversation and follow the directions. [2 points]

Tl:
T2:
Tl:
T2:

T1:
T2:

T1:
T2:

T1:

T2:

T1:
T2:

T1:

Hi, Mr. Lee. What are you reading?

Oh, hello. It’s a book about the role of input in language acquisition. It’s quite fascinating.
What does it say?

Well, it introduces some empirical studies on the effects of in language
development.

Oh, I think I heard that term before. Can you remind me?

The term is defined as how prominent or easy a certain input is to hear or read compared
to other features around it.

I see. So, it means the ability of a stimulus to stand out from the rest of the input.
Exactly. Some features that are more prominent or easier may be more noticeable and will
attract attention from learners.

During classroom interaction, I always try to highlight the keywords or phrases in various
ways, and it means that I’ve been doing things correctly.

Yeah, you're doing great. This book also says teachers need to increase the frequency of
exposure because when students encounter certain words and phrases more often, they tend
to notice them more effectively.

I understand. T guess it’s also because of the functions of salience.

You’re right. The more frequently specific vocabulary and grammatical patterns appear, the
more likely they facilitate noticing and detection. So, it’s not just about teaching a wide
range of vocabulary and complex grammar rules but also ensuring students encounter them
regularly.

Sounds good to me.

Note: T = teacher

Fill in the blank with the ONE most appropriate word from the conversation.

S8 94 RIES] Ad AgE
FAuFE AY 7193 24 50%
[CIATE<H
salience

V A9 2 A

Build—up L. p. 356 noticing hypothesis(sailence of form)—2023
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8. Read the passages in <A> and <B>, and follow the directions. [4 points]

<A>

Research suggests that L2 learners employ various listening strategies to increase

comprehension of what they listen to. These strategies can be classified into two types: local or

micro-strategies (Type 1) and global or macro-strategies (Type 2). Below are some specific
strategies from each type.

Type 1

1) Identifying cognates

2) Using context to infer the meaning of words
3) Determining to skip unknown words or phrases

Type 2

1) Making predictions about the content based on titles or phrasal cues

2) Informing oneself about the context of the input (e.g., speakers, situations)

3) Recognizing the type of a listening text (e.g., news broadcasts, lectures, business presentations,
job interviews)

<B>

In an attempt to improve his students’ listening comprehension, Mr. Jung, a middle school
English teacher, wanted to identify the strategies that his students apply to their listening process.
In order to do so, he played a monologue to his students in class and paused the audio after
each segment. He asked the students to think aloud while they were listening. Below are two
of the audio segments Mr. Jung used and what Minji and Dongho, two of his students, were
thinking as the audio was being played.

. Hmm, a waste of time?
Audio Segment 1

I think social media is a waste of time.
I'm totally addicted, I have to say. But
there really isn’t much going on.

Maybe he’s going to say
something negative about
using social media.

Sneaky? It’s a new word.
Audio Segment 2 I don’t think I need to

I just spend hours just, sort of, checking know its meaning at the

=
other people’s profiles, looking at their & moment.
R @Y\
| ?\

pictures. I don’t know, it’s a bit sneaky.

Dongho

Identify the ONE specific listening strategy from each type in <A> that Minji and Dongho
applied to their listening process in <B>, respectively. Then explain your answers with

evidence from <A> and <B>.
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Minji and Dongho use different strategies for their listening process. Minji applies strategy

(1) in Type 2, while Dongho uses strategy (3) in Type 1. Minji predicts negative aspects
of social media based on the phrasal cue ‘a waste of time’, whereas Dongho skips the

unknown word ‘sneaky’ in <B>.

V A9 2 A
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9. Read the passages in <A> and <B>, and follow the directions. [4 points]

<A>

and the results are shown below.

Ms. Min, a novice middle school English teacher, conducted a survey on the teaching practices
of English teachers. She asked 47 local English teachers to vote for one principle they use most
often for designing communicative activities. Her purpose was to find out design principles other
teachers favored and then apply them to her own teaching. She analyzed the survey responses,

to your group members and find out if you have any similar experiences.

No. Design Principles Vote Counts
1 Utilize consensus-building activities in which students work 3
together to come to an agreement on given topics.
) Make activities personalized where students talk about their 16
own thoughts, opinions, feelings, and experiences.
3 Allow students to choose from a list of topics to talk about so p
that activities are communicative and manageable.
Use tasks that require students to produce concrete and tangible
4 outcomes, such as an itinerary or map, as a result of 13
communication.
5 Employ fun and playful activities, such as games, that have a 7
competitive element.
Total Counts 47
<B>
After the survey, Ms. Min developed communicative activities by applying some of the
principles.
[Activity 1]

Work in groups. Think about your life at the age of ten. Answer the questions below. Then talk

[] Do you remember your teacher? What was sthe like?

[] Were there any places you particularly liked or disliked? Why?
[ ] Who were your friends? What were they like?

[] What did you use to do before/after school or during the breaks?
[] What was your favorite game?

[Activity 2]
Work in pairs. Each student receives a different card. Ask questions to each other in turn about
the things on your card.




Card A Card B

Ask your partner questions about Australia: Ask your partner questions about Australia:
- about big cities and their locations - about its flag
- about native people - about wildlife

Here are the answers to your partner’s questions: | Here are the answers to your partner’s questions:
- Flag: - Big cities and their locations:

Darwin
>

Brisbane

- Wildlife: kangaroos, koalas, emus, a lot of Adelaide~ sMelbourne
animals not found elsewhere U

- Native people: Aboriginals, arrived 65,000 years
ago, many tribes, have live

[Activity 3]
Work in pairs. Each student receives either Worksheet A or Worksheet B. Talk with your partner
to complete Daniel’s class schedule using the example dialogue below.

Example - S1: Which class does Daniel have on Mondays at 9:00?
S2: He has English.

Worksheet A

Daniel’s Class Schedule

Time Monday Tuesday Wednesday Thursday Friday
9:00-9:50 Korean
10:00-10:50 Math Physics Biology English
11:00-11:50 English Spanish
11:50-13:00 Break
13:00-13:50 Sports | | Music | Sports

Worksheet B
Daniel’s Class Schedule

Time Monday Tuesday Wednesday Thursday Friday
9:00-9:50 English Spanish Korean Arts
10:00-10:50 Physics
11:00-11:50 Biology History Math
11:50-13:00 Break
13:00-13:50 Music History

Based on <A>, for each of the two most popular design principles, identify the ONE activity
in <B> that the principle has been applied to, respectively. Then explain your answers with

evidence from <A> and <B>.
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Principle No. 2 is applied in Activity 1, which requires students to talk about their personal
experiences about their life at the age of ten based on given questions. On the other hand,
Principle No. 4 is utilized in Activity 3, which requires students to produce a concrete and

tangible outcome, by completing ‘Daniel’s class schedule’.
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11. Read the conversation in <A> and the draft of the syllabus in <B>, and follow the directions.

ot
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[4 points]

T1

T2:
T1:
T2:

T1:

T2:
T1:
T2:
T1:
T2:

T1:
T2:

T1:

T2:
T1:

<A>

: Mr. Choi, can we talk about a syllabus for the Business English course next semester? We
need to develop one as soon as possible.

Sure. What type of syllabus do you have in mind?

Well, I think a multi-layered syllabus would be most appropriate.

I agree. I’d like to cover various aspects of Business English, such as topics, functions, skills,
activities, grammar, and vocabulary.

Sounds good to me. First of all, I believe all the topics should be business-related. But what
about the functions? Do you have anything in mind?

I think we should teach functions that are often used in business situations.

Yes. By doing so, we’ll prepare the students to perform well when they get a job.

We also have to make sure that both receptive and productive skills are included.
Definitely. We should provide activities where students can practice both skills.

Okay. How about grammar? I think our students are not good at making connections between
ideas, so we need to incorporate connective devices in the syllabus as well.

Good. We also need to make sure there is a vocabulary component, right?

Of course. You know, English courses in our school tend to focus on single words but not
multi-word units like collocations, idioms, and fixed expressions.

You’re right. If we teach those multi-word units during the course, students will be able to
speak more fluently.

Great! Based on what we’ve discussed so far, I’ll write a draft. Can you check it later?
Sure. T look forward to seeing it completed.

Note: T = teacher

<B>
This is the draft of the syllabus T2 wrote.
Components Unit 1 Unit 2 Unit 3
Topics * Business Relations * Business Negotiation | * Business Meetings
¢ Greeting and * Making business ¢ Planning business
. introducing in work contracts meetings
Functions . . . .
places * Dealing with orders | ¢ Attending business
* Receiving buyers meetings
¢ Listening to business | * Reading business * Reading tables
Skills dialogues contracts ¢ Listening to meeting
schedules
¢ Interviewing ¢ Information gap * Opinion gap
Activities * Role-plays ¢ Simulations * Group decision
making

42 20255Pd%w AFgYo] FEuUALA tu]




* Relative pronouns to
be used to describe

* Modal auxiliaries to
be used to express

* Wh-questions to be
used at business

people, places, opinions on buying meetings
Grammar companies and selling products | * Conjunctive adverbs:
* Coordinating ¢ Subordinating additionally,
conjunctions: and, conjunctions: affer, consequently,
so, or, but when, since, unless however, likewise
* employer * sales * appointment
* employee * purchase * postpone
Vocabulary | ¢ executive * proposal ¢ schedule
* manager * supplier ¢ portfolio
* administrator * customer * presentation

Based on <A>, choose the TWO components in <B> that do NOT correspond to the

teachers’ ideas about their syllabus. Then explain your answers with evidence from <A> and

<B>.
S 99 TR A3 geE
ol 4149 43 55¢%
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Skills and Vocabulary in <B> does not align with the teachers’ syllabus. The syllabus

focuses only on listening and reading as receptive skills, and does not include both receptive

and productive skills. Additionally, it deals only with single words such as ‘employer’ and

‘sales’, except for multi-word units like collocations and idioms.
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12. Read the passages in <A> and <B>, and follow the directions. [4 points]

<A>
Below are the posts made by two English teachers on an online teacher community where
teachers can share their ideas and provide each other with help regarding the use of digital
technology.
Teacher 1’s Post

Home Forum XHResourceSH Q&A F - = X

< > C [ & www.000.com
Posted by eng98
Any suggestion?

I’'m teaching middle school students. My students are not interested in writing. I think
it’s because I'm the only one who reads their work. It seems they do not have a sense of
an audience. If someone other than me reads their writing, I think they’ll be more conscious
of the quality of their work and put more effort into it. Also, if various multimodal
resources are available, my students will be able to express their ideas more creatively. Can
you recommend a technological tool that would be appropriate for my students?

® Comment 4 Share

Teacher 2’s Post

Home Forum XUResourcesH Q&A |+ -7
< > C [ & www.000.com
Posted by busy79

Need help!
I’'m looking for a tool to help my students. They love to improve their interpersonal skills.

But, as you know, it’s extremely hard to provide enough opportunities for them to
communicate with others. Even if I’m trying to incorporate as many speaking activities as
possible in my lessons, it’s still not enough. I think they need more opportunities to interact
with others in English outside of the classroom. If the tool could help shy students feel less
anxious without worrying about their self-image, it would be even better.

® Comment a4 Share

<B>

Tool 1
This is a cloud-based quiz platform. Teachers can create quizzes to help learners to practice
what they have learned. Various question formats are available including true or false, matching,

multiple choice, etc. It generates a report of student performance after the quizzes are completed.

Tool 2

When teachers use this virtual reality simulation app, they can invite their students into the

virtual space they have created. Students can communicate with others in English in simulated

44 20255Pd%w AFGo] FEuUALEA tu]




real-life situations taking place in airports, markets, and cinemas. Here students can create an

avatar and converse with each other.

Tool 3
Students can use this voice recognition software in order to bridge the gap between oral and
written language. They can read a text on screen and then record their voice. The tool also lets

students know what errors they have made by highlighting them on the screen.

Tool 4
This is an online platform where students are encouraged to write and post their written work.
The platform allows them to incorporate photos and graphics or embed videos into their work.

Other students can then reply to the posts. The original writer can reply back as well.

Tool 5
Using this app, teachers can create a mind map for teaching English vocabulary. It shows
groupings or relationships between words visually. Moreover, there is a link to an online

dictionary. QR codes can also be created to share the mind map with students.

Based on <A>, for each teacher, respectively, suggest the ONE most appropriate tool in <B>

that satisfies their needs. Then explain your answers with evidence from <B>. Do NOT copy

more than FOUR consecutive words from the passages.
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Tool 4 is best for Teacher 1 as students upload their written works embedded with photos,

or videos on an online platform, and then other students provide comments on the posts.

Tool 2 is ideal for Teacher 2, as it allows students to converse with counterparts in English

in simulated real situations using their avatars in a virtual space.
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1. Read the teacher’s journal and follow the directions. [2 points]

Teacher’s Journal

Speech acts are a minimum unit of communication, which I believe are an important aspect
of the pragmatic knowledge L2 learners need to learn to avoid unsuccessful communication. My
students, for instance, have shown quite a few communication failures over time. When I tried
to find out what their failures have in common, I realized they did not recognize the fact that
an utterance may have some hidden intended effects on the hearer. Indeed, our communication
is in nature in that when we are saying something, we can mean something else.

I recall a couple of examples in particular. One day, in class, I said to my student, “What
a wonderful picture you have drawn! I really like it.” The student responded, “Oh, you like it?
You can have it.” In this case, since I made a compliment, I expected a simple thank-you from
the student. Beyond my expectation, he seemed to believe that I wanted to own his picture. In
a poetry class, I once said to another student of mine, “Would you like to read the poem?”” The
student replied, “No, I wouldn’t.” In the second case, I made a request, but the student seemed
to think I was asking her to tell me if she was willing or unwilling to read the poem. In both
cases, it is apparent that my students misunderstood the acts my utterances

performed.

Fill in the blanks with the ONE most appropriate word. Use the SAME word in both blanks.

ateE 9 1 o AEE
FolaSE 719 g 24 55%
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6. Read the passages in <A> and <B>, and follow the directions. [4 points]

<A>

At a classroom assessment workshop, a teacher trainer taught how to interpret the results of

an item analysis along with basic concepts of assessment using the data from an English reading
test consisting of 25 multiple choice items. Table 1 shows the results.

Table 1. Results of Analysis

Item IF Item-Total Correlation Alpha Correlation with ERAT
1 0.48 0.57
2 0.54 0.61
3 0.39 -0.21 0.86 0.75
4 0.43 0.51
5 0.33 0.55

IF = Item Facility, ERAT = English Reading Achievement Test

The trainer explained the components of Table 1.

¢ Item difficulty (i.e., item facility) was measured by calculating the proportion of test takers
who got the item correct.

* [tem discrimination was assessed by item-total correlation which is a measure of correlation
between an item and the total test score (a value of 0.3 or above indicating satisfactory
discrimination).

* Internal consistency was measured by Cronbach’s alpha (a value of 0.8 or above indicating
satisfactory internal consistency).

* Evidence about the degree to which test scores agree with those provided by a test of similar
construct administered at the same time was examined by correlation with the scores of the
ERAT developed and validated by a well-known testing agency.

<B>

The trainer asked six teachers to interpret the results. The following are their interpretations.

¢ Teacher 1: Of the five items, Item 2 shows the highest power of discrimination and Item 5
is the most difficult.

* Teacher 2: Item 3 should be carefully investigated in terms of the probability of miskeying
and the construction of item response options.

* Teacher 3: There is a close relationship between the test takers’ performance on Item 4 and
the total test score.

* Teacher 4: The extent to which test takers’ performances on this test are consistent is
acceptable.

® Teacher 5: In order to increase the internal consistency of the test, Item 1 and Item 3 should
be deleted.

® Teacher 6: The correlation between this test and the ERAT displays the evidence of predictive
validity.




Identify the TWO teachers in <B> whose interpretation is NOT correct. Then support your

answers with evidence from <A> and <B>.

S9E 3 ] o3 AHE
ol 5 E %3 473 45%
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Teacher 5 and Teacher 6 misinterpret the item analysis results. Only Item 3 with a

discrimination value of -0.21 should be removed to improve the internal consistency of the

test, not Item 1 with a value of 0.57, above satisfactory value of 0.3. The correlation with

ERAT indicates concurrent validity by measuring the degree of agreement between test

scores and those provided by a similar test administered at the same time.

V A9 2 A
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7. Read the passages in <A> and <B>, and follow the directions. [4 points]

<A>
Mr. Kim, a middle school English teacher, attended a materials development workshop last
week. There he learned that a variety of factors impact a learner’s task performance which he
could manipulate to adjust the level of task difficulty. One is language of input that learners have
to process, such as the range and complexity of vocabulary and grammar. Another factor has
to do with the processing demands of a task, which refer to the amount of mental effort required
in working out answers. Besides these two factors, the conditions under which a task is
performed also play an important role. Below are the notes he took during the workshop.

L]

Factors Affecting Task Performance

Factor /. Lanquage
* Examples
= vocabulary
(eq, high~frequency vs. low—frequency words)

- grammar (eg, simple —> compound —> complex sentences)
easy « > difficult

Factor 2 Processing demands

* Examples

- locating information | less effort = easier
= sorting ‘

- inferencing ¥ more effort = harder

Factor 3. Performance conditions

* Examples
- availability of time to respond (less vs. more preparation time)
= audience:

individuals —> pairs —> small groups —> whole class

>
more pressure = more difficult

<B>

Based on what he learned at the workshop, Mr. Kim adapted one of the tasks from the
textbook as shown below.

The original task

1. Read the following passage and answer the questions.

Now we’re going to see the most famous church in Britain, Westminster Abbey.
Westminster Abbey is where the kings and queens have been crowned. We’ll have
about half an hour to look around the Abbey. We’ll all meet again at the west door
of the Abbey at four o’clock. If you get lost, then just call me. Remember it’s a holy
place, so behave yourselves.




1) What is the name of the building that the people are going to see?
2) Why are the people advised to behave themselves?

2. Choose a famous building or place in your neighborhood. Introduce it in front of the

whole class.

The adapted task

1. Read the following passage and answer the questions.

Now we’re going to see the most famous church in Britain, Westminster Abbey. In
Westminster Abbey, the kings and queens have been crowned. We’ll have about half
an hour to look around the Abbey. We’ll all meet again at the west door of the Abbey
at four o’clock. You may get lost. Then just call me. Remember it’s a holy place, so

behave yourselves.

1) What is the name of the building that the people are going to see?
2) Why are the people advised to behave themselves?

2. Choose a famous building or place in your neighborhood. Introduce it to your partner.

Identify the TWO factors in <A> that Mr. Kim addressed to adjust the difficulty of the
original task in <B>. Then explain how each factor was addressed in the adapted task,

respectively, with evidence from <A> and <B>.

SFeIlg 99 RS dA AuE
FouFE Hey 43 50%
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Mr. Kim adjusts the task difficulty based on Language and Performance conditions. He
simplifies original compound sentences like ‘where-> and ‘if-clause’ into easier
grammatically simple sentences. For instance, ‘In Westminster Abbey, the kings and queens
have been crowned’ and ‘You may get lost. Then just call me’. He also asks students to

present to their partners in pairs instead of in front of the whole class.

V A9 2 A
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10. Read the passages in <A> and <B>, and follow the directions. [4 points]

<A>

This semester, Ms. Kang, a high school English teacher, has been assigned to teach a new

elective course called the ‘Culture of English Speaking Countries.” The goal of the course is to

help students develop intercultural competence. She consulted multiple resources including the

national curriculum, books, and her colleagues from other schools who have taught similar

courses in order to achieve the course goal. Based on her research, she has come up with the
teaching plan presented below.

A Teaching Plan for ‘Culture of English Speaking Countries’

1. Teaching Contents

Cultural Products
tangible and intangible creations

produced or adopted by the members of
the culture (e.g., tools, clothing, music,
spoken language, etc.)

Cultural Practices
actions and interactions carried out by
the members of the culture (e.g., e
greetings, being punctual, ways of

Intercultural
Competence

interacting with elders, etc.)

Cultural Perspectives
perceptions, values, beliefs, and attitudes
held by the members of the culture (e.g.,
religious beliefs, attitudes towards

authority figures, etc.)

2. Teaching Principles
1) Integrate language skills and culture.
2) Utilize different types of audiovisual aids.
3) Avoid reinforcing associations between nationalities(countries) and cultures.
4) Involve students in discovering English culture, instead of transmitting information.
5) Assess students’ achievements based on their performances at the end of the lesson.

<B>
Below is one of the lesson sequences that Ms. Kang has developed to implement her teaching

plan.

Lesson Sequence
1. Preparation: Assemble a selection of pictures illustrating a variety of British and American

dwellings.



2. In Class:
1) Write the word ‘Houses’ on the board, and ask students about the common housing styles

in their local community.
2) Show pictures of houses on the screen with their names one by one (e.g., ranch houses,

cottages, brownstones, semi-detached houses, terraced houses, bungalows, duplexes,

townhouses, etc.) and read the names with students.
3) Play a video of two people talking in English about typical British and American housing

styles and then check students’ comprehension.
4) Hand out a worksheet with the pictures and the names of houses. Have students classify

the houses into two groups and write their names in the correct column. Check the answers

together.

Houses in the US

Houses in the UK
e.g., ranch houses

e.g., semi-detached houses

5) Divide students into groups of three. Have each group choose one house type and research
online the types of materials used in the house, its layout, the characteristics of the rooms,

walls, gardens, etc.
6) Have each group give a short presentation in English about the house type they researched.

Assess them using a scoring rubric.

Based on <A>, identify the ONE teaching content that Ms. Kang incorporates and the ONE

teaching principle that she does NOT conform to in her lesson sequence in <B>. Then

explain your answers with evidence from <A> and <B>.

shellg A 'R o AdE
dola e % 4% 50%

[N
Ms. Kang incorporates Cultural Products as teaching content by introducing a variety of

British and American houses as tangible creations. However, she reinforces the association

between nationalities and cultures by having students classify the housing styles into two

countries, the UK and the US, which goes against Principle (3).
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. Read the teacher’s beliefs in <A> and the part of the lesson plan in <B>, and follow

the directions. [4 points]

<A>

I believe that lesson goals should be framed from the students’ perspective, focusing on what
they can achieve through the lesson. Furthermore, I usually ask my students to vocalize these
goals together. I also place importance on teachers trying to motivate their students. So, I seek
out some interesting video clips online that can keep my students engaged. Crucially, I prefer
inductive activities and try to provide learning targets within context. Lastly, I believe it’s
essential to conclude the lesson by summarizing the main points, and especially at the final stage,
I like to ask referential questions that are more related to the students’ life.

<B>
Stages Teaching & Learning Activities
* T and Ss exchange greetings.
. * T presents today’s lesson objective on screen and reads it together with
Introduction . . .
Ss: “We will be able to describe the meanings of words that express
feelings.”
¢ T plays a video clip that shows different cartoon characters with a variety
of emotional expressions.
* T checks Ss’ understanding of the video clip.
* T provides reading passages that include the following words.
Development like, excite, love, bore, dislike, bother, worry, fear, annoy, confuse,
#1 believe, suggest, demonstrate, infer
* T asks Ss to underline the words that they do not know and infer the
meanings from the context.
* T asks Ss to circle the words related to feelings or emotions.
* T asks Ss to look up the meanings of the unknown verbs in the dictionary.
¢ T presents the target rules: “In English, it is more typical, more frequent,
so unmarked, for the person who experiences emotional feelings to
appear in the subject position of the sentence.”
* T tells Ss about the meanings of the two sentences:
Sue likes the dogs. vs. The dogs pleas Sue.
¢ T distributes the following handout.
In the following sentences, the arrows indicate who experiences the
feelings described by the verbs ‘bothers’ and ‘loves.’
Development
#2 . .
(1) Julia loves her sister.
~J' (unmarked, more typical)
(2) Julia bothers her sister.
L7 (marked, less typical)
Sentence (1) is more typical, so unmarked, because the subject, Julia,
experiences the feeling of love. Sentence (2) is marked because the
object, her sister, experiences the feeling of being bothered.




Now, let’s work on the following sentences and determine whether
they are unmarked or marked:

a. Julia worried her sister. (@)
b. Julia feared her sister. (®)

¢ Using the PPT slides, T recaps the main points of the lesson.

* T asks questions:

Consolidation “In the sentence ‘Julia confuses her sister,” who is being confused?”
“If we say ‘Julia upset her father,” who was upset, Julia or her father?”

* T bids farewell to Ss.

Note: T = teacher, Ss = students

Fill in the blanks ( @ ) and ( ® ) with “unmarked” or “marked.” Then choose the TWO
stages in <B> that do NOT correspond to the teacher’s beliefs in <A>, and explain your

answers with evidence from <A> and <B>.
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@ marked (® unmarked

Development #2 and Consolidation do not align with the teacher’s beliefs in <A>.
Development #2 presents the target rule ‘unmarked/marked’ as deductive example sentences
without context, instead of inductive activities that the teacher prefers. Additionally,
Consolidation provides display questions rather than referential questions that are related to
students’ lives, For example, “In the sentence ‘Julia confuses her sister,” who is being

confused?’*

V A9 2 A
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4. Read the passage and follow the directions. [2 points]

In English, the past-tense morpheme is realized in three different phonetic forms. These
are shown in the following words.

(1) grabbed [d] reaped [t] raided [ad]
hugged [d] poked [t] gloated [ad]

Also, the morpheme used to express indefiniteness has two phonetic forms—an [on]
before a word that begins with a vowel sound and @ [9] before a word that begins with
a consonant sound.

(2) an [on] orange a [9] building
an [on] accent a [o] car
an [on] eel a [o] girl

Another case of this variation is found in pairs of words in (3). The final consonant in
the first morpheme changes when a suffix is added. As a result, each of these morphemes
has at least two different phonetic forms.

(3) permit[t] — permiss[s]ive include[d] — inclus[s]ive

electric[k] — electric[s]ity impress[s] — impress[[Jion

As exemplified in (1) to (3), a morpheme can have variant phonetic forms which are
called

Fill in the blank with the ONE most appropriate word.
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6. Read the passage in <A> and the examples in <B>, and follow the directions. [4 points]

<A>
When there are two or more feet in a word or phrase, in general, the rightmost foot gets a
primary stress. Therefore, many English speakers would feel that ‘teen’ is stronger than ‘four’
in ‘fourteen.” Another important tendency of English stress is that speech carries a regular
alternation between stronger and weaker units. When ‘fourteen men’ is spoken in conversational
style, the primary stress of ‘fourteen’ is adjusted. Since ‘men’ gets the primary stress of the
whole phrase, ‘four’ is pronounced more strongly than ‘teen’ to avoid the clash of two lexical
primary stresses.

(1) a. compact [kam'paekt]

compact disk [kampaekt ‘disk]

b. thirteenth [[©31tinO]
thirteenth place [©31tin© ‘pleis]

¢. good-looking [.gudlokm)]
good-looking tutor ['gudlukm 'tjutar]

d. academic [[eko'demik]
academic banter [‘@ekodemik 'baentar]

As exemplified in (1), the secondary and the primary stresses of a word are reversed when
it is followed by another word. This is called ‘stress-shift’ or ‘thythm reversal.’

Although English speakers have a strong tendency to use a regular rhythm in their speech, it
is not the case that this stress-shift takes place whenever the two feet containing a lexical primary

stress are adjacent. Look at the data in (2).

(2) a. maroon [maun]
maroon sweater [ma'un 'swetar]
b. away [o'wer]
away game [o'wer 'geim]
¢. surrounding [soravndin]
surrounding crowd [soravndy 'kravd]
d. dependent [drpendont]
dependent clause [drpendont kloz]
<B>

maternal [ma't3moal] love
. economic [ekonamik] growth
unexplained [Anik'splemd] symptom

a o o

. approved [o'pruvd] courses

Note: The phonetic forms given in <B> are the pronunciations of the first words when they are produced in

isolation.
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Based on <A>, choose the TWO phrases where stress-shift can occur in <B>. Then, besides
the given phonological condition for stress-shift underlined in <A>, state an additional

phonological condition necessary for stress-shift.

S8 94 RES] Ad AgE
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The two phrases are (b) and (c).

Version 1

(The additional phonological condition necessary for stress-shift is as follows:) The
stress-shift requires a sequence of a secondary stressed syllable and a primary stressed
syllable when it is followed by a primary stressed syllable within a phrase.

Version 2

The stress-shift occurs when a word containing a weak-strong sequence of feet is combined,
to form a phrase, with a word whose first syllable is stressed (is the first syllable of a foot.)
Version 3

The stress-shift operates on feet, not syllables, within a phrase; thus, it contains a

strong-strong sequence of feet, not syllables.)
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7. Read the passage in <A> and the examples in <B>, and follow the directions. [4 points]

<A>

Passive predicates are known to have no external arguments (i.e., subject arguments).
Therefore, the passive sentences in (1) are interpretable but ungrammatical. This is because every
sentence requires an overt subject.

(1)a. * __ 1is believed that the team will win.
b. * __ is believed the team to win.

In this context, the expletive it, as a meaningless placeholder, can make (la) grammatical as
shown in (2a). Despite insertion of i, however, (2b) still remains ungrammatical. The only
difference between (2a) and (2b) is whether the complement clause is finite or non-finite.

(2) a. It is believed that the team will win.
b. *It is believed the team to win.

Moreover, the same pattern holds in raising predicates as in (3). Note that raising predicates
have no external arguments.

(3) a. It seems that the team will win.
b. *It seems the team to win.

The unexpected parallelism between passive and raising predicates can be accounted for by
the empirically-attested observation, which states that a predicate which has no external argument
cannot assign accusative/objective (acc/obj) Case. Accordingly, the ungrammaticality of (2b) and
(3b) indicates that the NP the team is Case-less because the passive and raising predicates are
unable to assign acc/obj Case to it.

This Case-less NP problem can be solved by moving it to the Case-assigned position, such
as the subject position of a finite clause or the object position of a transitive verb, without an
it-insertion:

(4) a. The team is believed to win.
b. The team seems to win.

Note: “** indicates the ungrammaticality of the sentence.

<B>
The detective was thought to have destroyed the evidence.
. It was told the students that they should pass the exam.
It is likely that the mirror should not have been broken.
. It appeared to be required the students to read two books.

o a0 oo

The experiment proved to be successful.
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Based on <A>, identify the TWO ungrammatical sentences containing a Case-less NP in
<B>. Then explain the common problem with the sentences you chose and its solution

without changing the (non-)finiteness of the embedded clauses.
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El"he two ]ungrammatical sentences (containing a Case-less NP) are (b) and (d). The passive
predicates, ‘was told’ in (b) and ‘be required’ in (d) cannot assign accusative/objective Case
to the (following) NP ‘the students’. This (Case-less NP) problem can be solved by moving
the NP ‘the students’ to the Case-assigned position, the subject position of a main (finite)

clause without an ‘it’-insertion.
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4, Read the passage in <A> and the examples in <B>, and follow the directions. [4 points]

<A>
It is not unusual for a segment to appear repeatedly in a word. However, repeated segments
in proximity are sometimes repaired by means of dissimilation, by which a segment becomes less
similar to another segment. For example, -a/ suffix appears in the form of -ar to avoid the
repetition of /l/ in the final syllable, when it attaches to stems ending with /I/ (e.g., annual,
mental, coronal vs. angular, similar, velar).
Repeated segments are repaired by means of deletion as well as dissimilation. As is well
known, most varieties of American English are rhotic, which means /1/ is retained in coda
position as in (1).

(1) ranger [1emdzar]

curtain [k3aton]
labor [letbar]
nursery [n31sa1i]

But in some of these varieties of American English, word-medial /1/ has been found to be
deleted in the following words.

(2) a. corner  [konai]
b. farmer [famor]
¢. Harvard [havaid]
d. cursor  [k3sai]

Not only word-medial /1/, but word-final /1/ is also deleted in the varieties. Take a look at the
words in (3).

(3) a. terror [texa]
b. mirror  [mug]
c. bearer  [bears]
d. fairer [feara]

<B>

a. horror b. corridor c. torture  d. proctor

In <B>, choose the TWO words in which /1/-deletion can occur as shown in <A>. Then

state the phonological conditions under which word-medial /1/ is deleted in the varieties.

66 20258hd% A

ofl

ol TeuAYEAE ol



SFeIg 99 RS dA Aus
¢dojst BE A1%3 Phonology 44 40%

[N
The two words (in which /1/-deletion can occur) are (a) and (c). The phonological conditions

under which word-medial /1/ is deleted are as follows: word-medial /1/ occurs in coda

position and it is followed by another /¥ which is in coda position.
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5. Read the passage and follow the directions. [4 points]

The scope of negation is the part of the sentence that the negative applies to semantically.
Scope is best understood by examining the ambiguity of (1) as shown in (2):

(1) The editor did not find many mistakes in the paper.
(2) a. The editor is not very good, and although there were many mistakes he did not find them.
b. The editor searched thoroughly for mistakes, but the paper did not have many mistakes
in it.

When we express the variations in meaning using scope, in (2a) we have a situation where
many has scope over the negative: many > not. By contrast, in (2b), the negative has wide scope
over many: not > many.

The scope interpretation is also found with the negative and an adverb. In (3), the negative
and the adverb show different relations pertaining to scope, each of which reflects the linear
order at surface structure.

(3) a. I did not omit my name deliberately.
b. I deliberately did not omit my name.

In (3a), the negative has scope over the adverb (not > deliberately): omitting my name was
not something I made a point of doing. In (3b), however, the adverb has scope over the negative
(deliberately > not): 1 made a point of not omitting my name.

However, the scope interpretation does not always conform to the linear order at surface
structure as in (3). Consider in (4) the two modal auxiliaries, expressing deontic necessity, in
relation to the negative.

(4) a. You must not tell anyone about it.
b. You need not tell anyone about it.

Based on the passage, state which word has scope over the other for each sentence in (4).

Then describe the meaning of each sentence using the structural frame ‘necessary that.’
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[N
In (4a), the modal auxiliary ‘must’ has scope over the negative. The sentence means that

it is necessary that you (should) not tell anyone about it. In (4b), the negative has scope
over the modal auxiliary ‘need’. The sentence means that it is not necessary that you

(should) tell anyone about it.
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<BY A&¥>
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3. Read the excerpt and follow the directions. [2 points]

MY FATHER WAS, I am sure, intended by nature to be a cheerful, kindly man. Until he was
thirty-four years old he worked as a farmhand for a man named Thomas Butterworth whose place
lay near the town of Bidwell, Ohio. He had then a horse of his own and on Saturday evenings
drove into town to spend a few hours in social intercourse with other farmhands.

In town he drank several glasses of beer and stood about in Ben Head’s saloon—crowded on
Saturday evenings with visiting farmhands. Songs were sung and glasses thumped on the bar.
At ten o’clock father drove home along a lonely country road, made his horse comfortable for
the night and himself went to bed, quite happy in his position in life. He had at that time no
notion of trying to rise in the world.

It was in the spring of his thirty-fifth year that father married my mother, then a country
schoolteacher, and in the following spring I came wriggling and crying into the world. Something
happened to the two people. They became ambitious. The American passion for getting up in
the world took possession of them.

It may have been that mother was responsible. Being a schoolteacher she had no doubt read
books and magazines. She had, I presume, read of how Garfield, Lincoln, and other Americans
rose from poverty to fame and greatness and as I lay beside her—in the days of her lying-in—she
may have dreamed that I would someday rule men and cities. At any rate she induced father
to give up his place as a farmhand, sell his horse and embark on an independent enterprise of
his own. She was a tall silent woman with a long nose and troubled grey eyes. For herself she
wanted nothing. For father and myself she was incurably

Sherwood Anderson, “The Egg”

Fill in the blank with the ONE most appropriate word from the excerpt.
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5. Read the poem and follow the directions. [4 points]

I imagine this midnight moment’s forest:
Something else is alive

Beside the clock’s loneliness

And this blank page where my fingers move.

Through the window I see no star:
Something more near

Though deeper within darkness

Is entering the loneliness:

Cold, delicately as the dark snow,

A fox’s nose touches twig, leaf;

Two eyes serve a movement, that now
And again now, and now, and now

Sets neat prints into the snow
Between trees, and warily a lame
Shadow lags by stump and in hollow
Of a body that is bold to come

Across clearings, an eye,

A widening deepening greenness,
Brilliantly, concentratedly,
Coming about its own business

Till, with a sudden sharp hot stink of fox
It enters the dark hole of the head.
The window is starless still; the clock ticks,

The page is printed

Ted Hughes, “The Thought-Fox”

Complete the commentary below by filling in the blank with the ONE most appropriate

word from the poem. Then, explain what the underlined part means.

<Commentary>

When things or concepts are presented in a poem as if they had human attributes, this is called

2

personification. According to the definition, the word “ in the above poem has

been personified.
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[
The word is clock. Second, it means that inspiration or creative thought comes into the

speaker’s mind as a fox enters her dark den.

or Second, the underlined part metaphorically describes the moment when the poetic

inspiration comes into the poet’s mind as a fox enters her dark den.
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2. Read the excerpt from a novel and follow the directions. [2 points]

When Mr. Garner agreed to the arrangements with Halle, and when Halle looked like it meant
more to him that she go free than anything in the world, she let herself be taken ’cross the river.
Of the two hard things—standing on her feet till she dropped or leaving her last and probably
only living child—she chose the hard thing that made him happy, and never put to him the
question she put to herself: What for? What does a sixty-odd-year-old slavewoman who walks
like a three-legged dog need freedom for? And when she stepped foot on free ground she could
not believe that Halle knew what she didn’t; that Halle, who had never drawn one free breath,
knew that there was nothing like it in this world. It scared her.

Something’s the matter. What’s the matter? What’s the matter? She asked herself. She didn’t
know what she looked like and was not curious. But suddenly she saw her hands and thought
with a clarity as simple as it was dazzling, “These hands belong to me. These my hands.” Next
she felt a knocking in her chest and discovered something else new: her own heartbeat. Had it
been there all along? This pounding thing? She felt like a fool and began to laugh out loud. Mr.
Garner looked over his shoulder at her with wide brown eyes and smiled himself. “What’s funny,
Jenny?”

Toni Morrison, Beloved: A Novel

Complete the commentary below by filling in the blank with the ONE most appropriate

word from the excerpt.

<Commentary>

In this excerpt, a woman experiences a transformative change both in her location and social
status. Gradually, she comes to realize the difference in her situation. Her ultimately
awakens in her a sense of freedom and an animated state of being.

SFeIUg 99 RS dA AuE
9w BY 7|9E-v=aA 24 50%
[CIATE<H
heartbeat
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3. Read the excerpt from a play and follow the directions. [4 points]

LYONS:

TROY :

LYONS:

TROY :

ROSE :
LYONS:
TROY :

LYONS:
TROY :

LYONS:

TROY :

LYONS:
TROY :

LYONS:

TROY :

Aw, Pop, you know I can’t find no decent job. Where am I gonna get a job at? You
know I can’t get no job.

I told you I know some people down there. I can get you on the rubbish if you want
to work. I told you that the last time you came by here asking me for something.
Naw, Pop . . . thanks. That ain’t for me. I don’t wanna be carrying nobody’s rubbish.
I don’t wanna be punching nobody’s time clock.

What’s the matter, you too good to carry people’s rubbish? Where you think that ten
dollars you talking about come from? I'm just supposed to haul people’s rubbish and
give my money to you cause you too lazy to work. You too lazy to work and wanna
know why you ain’t got what I got.

What hospital Bonnie working at? Mercy?

She’s down at Passavant working in the laundry.

I ain’t got nothing as it is. I give you that ten dollars and I got to eat beans the rest
of the week. Naw . . . you ain’t getting no ten dollars here.

You ain’t got to be eating no beans. I don’t know why you wanna say that.

I ain’t got no extra money. Gabe done moved over to Miss Pearl’s paying her the rent
and things done got tight around here. I can’t afford to be giving you every payday.
I ain’t asked you to give me nothing. I asked you to loan me ten dollars. I know you
got ten dollars.

Yeah, I got it. You know why I got it? Cause I don’t throw my money away out there
in the streets. You living the fast life . . . wanna be a musician . . . running around
in them clubs and things . . . then, you learn to take care of yourself. You ain’t gonna
find me going and asking nobody for nothing. I done spent too many years without.
You and me is two different people, Pop.

I done learned my mistake and learned to do what’s right by it. You still trying to get
something for nothing. Life don’t owe you nothing. You owe it to yourself. Ask Bono.
He’ll tell you I'm right.

You got your way of dealing with the world . . . I got mine. The only thing that matters
to me is the music.

Yeah, I can see that! It don’t matter how you gonna eat . . . where your next dollar
is coming from. You telling the truth there.

August Wilson, Fences

Complete the commentary below by filling in the blank with the ONE most appropriate

word from

the excerpt. Then explain what the underlined part means.

<Commentary>

In this passage, the son, LYONS, asks a favor of his father, TROY. Instead of receiving what
he wants from his father, LYONS is nagged by him. In answer to his father, LYONS insists that

is an essential and irreplaceable part of his life.
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o

[
The word is “music”. Second, it means that Lyons does not want to take a job, which lacks

freedom and requires strict disciplines.
Or, Second, Lyons is not willing to take the job his father suggests where his work time

is strictly kept in the time card.
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CONE OF LEARNING
We Tend To Remember Our Level Of Involvement
(developed and revised by Bruce Hyland from material by Edgar Dale)

10% of what we read

Verbal Receiving

HEARING WORDS

LOOKING AT PICTURES

/ WATCHING A MOVIE \

/ LOOKING AT AN EXHIBIT \

20% of what we hear

30% of what we see

50% of what we hear and see

Visual Receiving
/wATCHING A DEMONSTRATION\

/ SEEING IT DONE ON LOCATION \

/ PARTICIPATING IN A DISCUSSION \ Receiving and

70% of what
e / GIVING A TALK \ Participating
B / DOING A DRAMATIC PRESENTATION \
90% of what we / SIMULATING THE REAL EXPERIENCE \ Doing
both say and do
DOING THE REAL THING \
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10. Read the passage and follow the directions. [4 points]

While tourism research has begun to flourish, the studies dealing with tourism and expressive
culture are relatively sparse. It is noted that the anthropology of tourism and semiotics
overemphasize the role of image consumers at the expense of the process of image creation that
is a by-product of the tourist industry. In other words, while host societies have been studied,
it is not frequently in terms of their own expressive culture but more often in terms of their

to tourist pressures. In her work with tourist art, Jules-Rosette found that the
longer an artisan was in the business of producing “tourist art,” the more he developed an
aesthetic that satisfied his own cultural identity. In the complex interplay of market, audience,
and performers, the artisans eventually appropriated an externally imposed notion of authenticity.

The tourist, according to Dean MacCannell, is continually in search of authentic experience.
In response the tourist industry caters to this craving by using evermore ingenious ways to let
the tourist gaze at life as it is really lived in the host society. Yet no matter how far into the
everyday domain a tourist is allowed to peek, the authenticity remains staged by the very fact
that the tourist is looking at it. But if authenticity in the realm of culture is difficult for the tourist
to find, what kind of experience is possible? In Interlaken, in the Bernese Oberland, it is the
grandiose physical environment of the Alps. The landscape—unlike culture—cannot be staged,
and most tourists prefer not to think about the numerous human intrusions—the carefully tended
fields, the rebuilt streams, the many ski lifts and cog railways—for it is only with the aid of
some of these that they can get close enough to experience the grandeur. The natural beauty is
too large to spoil the impression of an authentic experience, and there would probably be no
tourists in Interlaken if it were not for the village’s unique geographic location between lakes
and peaks.

Fill in the blank with the ONE most appropriate word from the passage. Then explain why
the Alps can be attractive to tourists who want to experience authenticity. Do NOT copy

more than FOUR consecutive words from the passage.
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The word is “response”. Second, it is because, for tourists who search for the authenticity,

the grandure of the natural environment of Alps provides the authentic experience beyond

human intrusion.
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8. Read the passage and follow the directions. [4 points]

A signal is a behavior or structure that alters the actions of other organisms, commonly
referred to as receivers. Krebs and Dawkins describe animal signaling as an arms race between
“manipulators” (signalers) and “mind-readers” (receivers). A signaler has private information
about some aspect of its ability or intention and selects a signal to send to a receiver. The
receiver responds by selecting an action and the benefit (or cost) depends upon the actions of
both individuals. Signals can be acoustic, visual, or chemical, and they portray resource
requirements to parents, fighting ability to competitors, or genetic ability to mates.

A central tenet of signaling theory is that, at an evolutionary equilibrium, both signalers and
receivers must benefit from the exchange of information. If receivers did not benefit from their
responses, selection would favor receivers that ignore the signal. This requirement implies that
signals must convey information. This idea has been the source of controversy
surrounding theoretical and empirical studies of animal communication. To understand this
controversy, we must define what we mean by dishonest signaling. Searcy and Nowicki provided
a formal definition of dishonest signaling. Dishonesty occurs when a receiver registers X from
a signaler and responds in a way that not only benefits the signaler but would also benefit the
receiver if X means Y, however, Y is false. In other words, dishonest communication occurs
when a signal becomes disassociated from the signaler’s ability or need. This definition highlights
the benefit of dishonesty to the signaler and begs a fundamental question: Why would any
organism signal honestly to their opponents when dishonesty potentially delivers notable rewards?

If a weak individual signaled as if it was strong, then this weak individual might convince other
weak individuals and some strong individuals to yield resources. Because of this benefit, the
dishonest signaler’s genes might spread within the population. Ultimately, the success of
dishonest individuals would destroy the entire system of communication. As the rate of dishonest
signaling increased, natural selection would begin to favor receivers that ignored signals of
strength over those that noticed them. Once receivers ignored the signal, natural selection would
no longer favor the structure or behavior required for signaling. As the population approached
an evolutionary equilibrium, reliable signaling would disappear altogether.

Fill in the blank with the ONE most appropriate word from the passage. Then, based on
the passage, provide an answer to the question in the underlined part. Do NOT copy more

than FOUR consecutive words from the passage.
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The word is “reliable”. Second, it is because when the signalers send honest information,

it benefits the natural selection of both honest signalers and receptive opponents by keeping
the whole system of communication.

Or Second, organism signals honestly because the success of dishonest signaling would
destruct the whole communication system, which harms the natural selection of both honest

signalers and receptive opponents.
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9. Read the passage and follow the directions. [4 points]

When we paint on canvas we create a purely physical representation. When we take a selfie
on our cell phone, however, the phone produces a digital representation—that is, a recording of
an object using a finite set of symbols. The phone’s camera divides our face into a numerical
grid of tiny cells each of which is given a number. It is these numbers that make up the essence
of our digital image. This digital representation offers many benefits over a more traditional
physical representation.

Digital representations can be stored for long periods of time without erosion of information.
After converting our face to a series of numbers, this numerical version can be maintained and
transmitted with no further loss of quality. Unlike our parent’s analog photos which have
degraded over time, that image of our face will remain the same for a long period.

Rather than being something static, this digital representation can be manipulated. The digital
representation can be brightened and sharpened by adding visual effects. On computer programs
a smile can be added, a tree in the background erased, and it would even be possible to change
the color of our eyes. This is certainly something that never would have been possible for analog
photos in the past.

Digital representations are storable and easy to manipulate. While these two essential qualities
offer benefits, it also means that we could be victims of digital representations. The digital
representations of each of us encoded by algorithms can float around online even when we do
not want them to. Therefore, caution should be exercised when we upload digital representations
online.

Write a summary following the guidelines below.

<Guidelines>

* Summarize the above passage in one paragraph.
* Provide a topic sentence, two supporting ideas, and a concluding sentence based on the passage.
* Do NOT copy more than FOUR consecutive words from the passage.
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A digital representation offers two advantages over a physical representation. First, digital
representations, unlike traditional representations, can be stored and maintained without
information damage for an extended period, since they are a series of numbers. Second,
unlike the static analog images of the past, digital images are easy to manipulate
incorporating the visual effects with computer programs. In conclusion, while digital

representations present advantages, caution is necessary in their use and online sharing,



=
ﬁ B
XA o) 5
] M . B g
X < = = 3
= X © % M
= - -
= -
= B s
AR AR
= o 4l o+ i :
= | ok /] i :
— 5 t L5
fo fo %
T .
) =
e :
i o : :
| 2 i o &m
ﬂ% - = T -
) i - 3
5 R ;oH —_ ) 0
=K @m No i qwh @ A7_|
= | 5| e LY 2 :
% ® @m ; & Len o
*x Q@ N ~O Mo A
0 A = NE — i~ -~ s
al s FO A < TR it - - £
hn_ 0 al7] T n 7 i2 : : -
: : . o A A dr A o < oo
s ‘W H o of E_m Ef mwﬁ nt] = <
gl e | = T o B 2| "
Bo op ey 4 i ey : 2
V; Bo ~ Tor ® &
v % | E < o | pE
Bo L ﬂﬂ
v v g % =
Bo =
v v S
m{ Et Vo
o ] T :
No e 9 % X B 5
~ Mo,n = I ey o
<A sl Cl %
,zr.c U;A B % "
% q 7 =
D B |
1 T
T o0
~ (e}
X —
~ —
D 1 :
—




o 5] ﬂ] 1:]]./\]‘1:/] xq;ﬂ.ofl
] — g WO o
EWH AAF= - u
2024d 58 A& — H7)ARE
7] 44 THE H| 3L
« BEO]3 AlAHOo=E o7}
T pal o 1’0o
1~29 7] Eo|& 508k A FaA
3~44 Aslo] & 507k 12 AEeA] A B 7P
- o S EN -
2a | 569 71EEA 509k g | -
A . 6 @ s 4 1 %
H7]1#] 7~89 ALY 50%H v
o a9l ] (vfe ditedo] 71
(~18) 19109 el 521h4] I I
119 HZFRJ3AL 319k o] vheket S=)
119 2]l 93uk9] @ 2024 EE dg
50% &Rl
. « F5olgk APgo® QI
Sgled 1~29 7] Ho|& 50%Hd 150u< | A3 Pan
ol= ] LB A A= S
IS EETIREEES v BRI AR ks
(1~62)) 5~69 7]Z=5A 501K 1359 ¢ | -39 202_45 2E g
3 25% &<
o]t 1~29¥ <Teacher’s Grammar(D> 2271
[Shal ] goul—<} « HE]3S ake) [IpAS
Axkap | 3~4¥ <Teacher's Grammar@> 227k T T?O]E‘T} A]JO__E i
13}]7]%]1:1} ] ! v A% oA 15 Al
) =]} RO . : o _ -
(1) 5~6% <Applied Eng%lsh Phonology>22%H 84Tk 9 A A 5 ps
7~8¥ <Transformational Grammar> 265+¢]
sttt 1~2¥ Fr3El<Sound&Sense (D> 2091 7| e2022d 7o
7 7] #] 5k _ v ol7;o Eul ¥
(917) 3¢ FolH<Sound&Sense @> 10T | oim o dozit v
3le Habe dEedol FA-e o= 111



